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CHAMPS is an evidence-based approach to classroom behavior management. It is not a cur-
riculum or program but a collection of recommendations that are based on more than 50 years 
of research in the fields of education and psychology. 

What Is Evidence-Based Practice?
The field of education has been particularly vulnerable to adopting unproven interventions 
based on current fads, whims, or material attractiveness (Scheuermann & Evans, 1997). How-
ever, the political and societal expectations that schools face have dramatically shifted over the 
past few decades. Schools are under tremendous pressure to successfully educate all students, 
and we have learned that current fads and existing regularities about how to run schools do 
not adequately address the needs of all students—particularly students who have struggled in 
school because of experiences of trauma, disability, poverty, systemic racism, or generational 
difficulties with the school system.

Instead, schools should adopt a process of continuous improvement and implement prac-
tices with clear evidence of impact based on rigorous research. Though the field of education 
has not come to complete agreement on the definition of evidence-based practice, there has 
been historical guidance. Federal mandates such as No Child Left Behind (NCLB, 2001) 
and the Individuals with Disabilities Education Act (IDEA, 2004) introduced the require-
ment that educational policy and practice be grounded in “scientifically based research.” The 
U.S. Department of Education (2002) defined scientifically based evidence as ‘‘research that 
involves the application of rigorous, systematic, and objective procedures to obtain reliable 
and valid knowledge relevant to education activities and programs” (p. 2). 

At the time of initial guidance, the concept of scientifically based research represented a 
significant advancement in public policy, placing evidence at the center of decisions made 
about the school improvement process. However, in the years following passage of this legis-
lation, a fairly narrow set of criteria for what constitutes “evidence” emerged, and some argued 
that these limitations encouraged decision-makers to focus too narrowly on research design 
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issues. Acceptable evidence was limited to well-conducted randomized control trials (RCTs) and certain 
high-quality studies with quasi-experimental designs (QEDs).

In 2015 the Every Student Succeeds Act (ESSA) was enacted, addressing some of the criticism directed 
at NCLB provisions. ESSA replaces the law, regulations, and guidance established through NCLB, shift-
ing away from federal mandates toward greater state and local authority while maintaining emphasis on 
evidence-based school improvement practices. Differing from the scientifically based research provisions 
of NCLB, ESSA’s definition of evidence-based encourages state and district leaders to consider the strength 
of evidence in making decisions. The law establishes four levels of evidence: 

• Tier 1: Strong evidence—demonstrates a statistically significant effect on improving student out-
comes or other relevant outcomes based on at least one well-designed and well-implemented 
experimental study.

• Tier 2: Moderate evidence—demonstrates a statistically significant effect on improving student 
outcomes or other relevant outcomes based on at least one well-designed and well-implemented 
quasi-experimental study.

• Tier 3: Promising evidence—demonstrates a statistically significant effect on improving student 
outcomes or other relevant outcomes based on at least one well-designed and well-implemented 
correlational study with statistical controls for selection bias.

• Tier 4: Demonstrates a rationale—demonstrates a rationale based on high-quality research findings 
or positive evaluation that such intervention is likely to improve student outcomes or other relevant 
outcomes, and includes ongoing efforts to examine the effects of the intervention.

Many argue that this new strategy for assessing evidence quality is better suited to the reality of the 
existing research base in education, the myriad of choices available to decision-makers, and the process of 
continuous improvement that should guide school change efforts. With ESSA provisions, decision-mak-
ers can select from a wider array of practices, evaluating evidence quality, local needs, and improvement 
priorities. 

As Jones (2016, p. 6) articulates, “Evidence-based practice seeks to improve the way decisions are made. 
It is an approach to decision-making and day-to-day work practice that helps educators—be it teachers, 
heads of department, or senior leaders—to critically evaluate the extent to which they can trust the evidence 
they have at hand. It also helps educators to identify, find, and evaluate additional evidence relevant to 
their decisions.” This focus on improving decision-making is at the very heart of the CHAMPS approach. 

Is CHAMPS Evidence Based?
CHAMPS is not a program but rather a framework for decision-making and a compilation of how-to 
strategies that support teachers in the very skills that have been associated with student success. CHAMPS 
is a systematic, prevention-oriented approach that guides teachers in providing universal classroom sup-
ports likely to promote appropriate behavior and reduce disruptive behavior in the classroom. Once a 
teacher has implemented the core supports, there is guidance for how to structure supports that target 
smaller groups or individual students who need additional supports. Systemic models like the one used 
in CHAMPS were initially implemented in public health and now span the fields of medicine, welfare, 
and education (Walker et al., 1996). Educational research has shown that when these levels of support 
are in place and incorporate the meaningful involvement of relevant parties (e.g., teachers, parents, peers), 
positive student outcomes can be achieved (Horner et al., 2005; Nelson et al., 2002; Walker et al., 1996; 
Walker & Shinn, 2002). 
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Foundational Principles of CHAMPS. The basis for this book is a set of behavioral principles that 
are well supported in the literature (Alberto & Troutman, 2012; Baer et al., 1968; Carr, 1993; Cooper et 
al., 2007; Gresham et al., 2001; Johnston & Pennypacker, 1993; Langland et al., 1998; Skinner, 1953):

1. Behavior is related to the environment in which it occurs. Behavior is influenced by the events that 
happen before and the consequences, both positive and negative, that follow. Understanding how 
different aspects of a person’s environment influence behavior will allow you to select behavioral 
management strategies to address these variables. 

2. Behavior can be changed. All students can learn to exhibit appropriate behavior. You harness great 
power in motivating students to succeed by thoughtfully considering how your classroom environ-
ment contributes to appropriate and problematic behavior patterns and how to make adjustments 
to encourage more appropriate behaviors.

3. Behavior change is more likely to occur with positive, rather than punitive, techniques. Behavior manage-
ment efforts should emphasize positive, proactive strategies that prevent problem behavior from 
occurring in the first place, explicitly teach behavioral expectations, and encourage appropriate 
behavior through frequent positive feedback. Proactive strategies are more likely to produce last-
ing behavior change than reactive interventions that rely on punitive consequences alone. 

Core Features of CHAMPS. In addition, the core features of CHAMPS, organized around the STOIC 
acronym, are directly linked to studies that document each component’s effectiveness. 

Structure your classroom for success. The way the classroom is organized (physical setting, schedule, 
routines and procedures, quality of instruction, and so on) has a huge impact on student behavior; 
therefore, effective teachers carefully structure their classrooms in ways that prompt responsible 
student behavior (Baer, 1998; Evans & Lowell, 1979; Gettinger & Ball, 2008; Good & Brophy, 
2000; Guardino & Fullerton, 2010; Scheuermann & Hall, 2008; Udvari-Solner, 1996; Weinstein, 
1977). Well-designed physical space prevents a wide array of potential behavioral problems (Evans 
& Lowell, 1979; Simonsen et al., 2008; Weinstein, 1977). Research suggests the physical arrange-
ment should allow the teacher to visually scan all parts of the room from any other part of the room 
(Pedota, 2007; Shores et al., 1993) and allow movement that minimizes distractions for students 
who are working at their seats (Evertson et al., 2003; Jenson et al., 2020). 

Teach behavioral expectations to students. Effective teachers overtly teach students how to behave 
responsibly and respectfully in every classroom situation and during all major transitions (Brophy 
& Good, 1986; Emmer et al., 1980; Evertson et al., 2003; Lewis & Sugai, 1999). The research 
supports the effectiveness of teaching rules (Brophy & Good, 1986; Curwin et al., 2018) using pos-
itive and negative examples (Gresham, 1998; Kame’enui & Simmons, 1990; Sugai & Lewis, 1996) 
with a focus on what teachers expect students to do. This ensures that students know the expected 
behavior and sets the stage for student success (Barbetta et al., 2005; Colvin et al., 1993; Darch 
& Kame’enui, 2004; Emmer et al., 1980; Greenwood et al., 1974; Lewis & Sugai, 1999; Marshall, 
2001; Mayer, 1995; Simonsen et al., 2008; Walker et al., 1996). 

Observe and supervise. Effective teachers monitor student behavior by physically circulating when-
ever possible and visually scanning all parts of the classroom frequently. One of the most effective 
behavior management strategies a teacher can implement is to circulate throughout the room as 
much and as unpredictably as possible (Colvin et al., 1997; De Pry & Sugai, 2002; Gettinger & 
Ball, 2008; Schuldheisz & van der Mars, 2001). In addition, effective teachers use meaningful 
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data to observe student behavior (particularly chronic misbehavior) in objective ways and monitor 
trends across time (Alberto & Troutman, 2012; Evertson et al., 2003; Scheuermann & Hall, 2008; 
Shores et al., 1993). 

Interact positively with students. Teachers should focus more time, attention, and energy on pro-
moting and acknowledging responsible behavior than on responding to misbehavior (Beaman & 
Wheldall, 2000; Brophy & Good, 1986; Rosenshine, 1971; Thomas et al., 1968). Increased positive 
interactions between teachers and students have been shown to decrease misbehavior and lead to 
increases in on-task behavior (Beaman & Wheldall, 2000; Brophy & Good, 1986; Caldarella et 
al., 2020; Cook et al., 2017; Thomas et al., 1968; Walker et al., 2004). Research also suggests that 
students are more likely to behave well and work hard to meet a teacher’s expectations when the 
student-teacher relationship is positive and respectful (Borich, 2004; Brophy, 1981; Cameron & 
Pierce, 1994; Hall et al., 1968; Klem & Connell, 2004; Marzano, 2003; Niebuhr, 1999; Pianta et 
al., 2003; Reinke et al., 2007; Sutherland et al., 2000). Students achieve more when teachers have 
high expectations for them (Brophy & Good, 1986; Fuchs et al., 1985; Hattie, 2012). 

Correct fluently. Teachers are encouraged to preplan their responses to misbehavior to increase the 
likelihood they will respond in a brief, calm, and consistent manner. This practice helps ensure that 
the flow of instruction is maintained (Brophy & Good, 1986; Lewis & Sugai, 1999). Research has 
consistently shown that students learn more efficiently when they receive immediate feedback about 
their behavior (Gettinger & Ball, 2008; Good & Brophy, 2000; Hudson & Miller, 2006; Kame’enui 
& Simmons, 1990). The research supports correcting misbehavior by providing instruction about 
the rule and how to follow the rule (Darch & Kame’enui, 2004; Emmer et al., 1980; Evertson et 
al., 2003) in a direct, brief, and explicit manner (Abramowitz et al., 1988; McAllister et al., 1969). 
There is a focus on implementing corrective consequences consistently (Acker & O’Leary, 1988; 
Alberto & Troutman, 2012; Scheuermann & Hall, 2008) and matching consequences to the sever-
ity of the problem (Simonsen et al., 2008; Wolfgang & Glickman, 1986). In addition, with chronic 
and severe misbehavior, the teacher is prompted to consider the function of the misbehavior and 
build a corresponding plan to help the student learn and exhibit the appropriate behavior (Alberto 
& Troutman, 2012; Crone & Horner, 2003; O’Neill et al., 1997). 

Alignment With Best-Practice Recommendations. Simonsen and colleagues (2008) conducted a 
systematic review of the behavior support literature. They identified twenty practices that in general are 
supported by the research and have sufficient evidence to recommend their adoption to support class-
room behavior. The practices were then grouped into five evidence-based critical features of classroom 
management: 

1. Maximize structure and predictability (including using a physical arrangement that minimizes 
distraction). 

2. Post, teach, review, monitor, and reinforce expectations (and provide active supervision). 
3. Actively engage students in observable ways. 
4. Use a continuum of strategies to respond to appropriate behaviors (including specific and/or con-

tingent praise, classwide group contingencies, behavioral contracting, and token economy strategies). 
5. Use a continuum of strategies to respond to inappropriate behaviors (including error corrections, 

performance feedback, differential reinforcement, planned ignoring plus praise and/or instruction 
of classroom rules, response cost, and timeout from reinforcement strategies). 
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These recommendations directly align with the practices incorporated into the STOIC model, provid-
ing additional evidence for the use of CHAMPS to guide classroom behavior support. 

Findings of Effectiveness. In addition to the robust evidence base and best-practice recommenda-
tions underlying CHAMPS, two recent rigorous studies provide additional evidence of its effectiveness 
as a classroom management approach. These two studies demonstrate effects of CHAMPS on student 
behavioral and academic outcomes. 

Herman, K. C., Reinke, W. M., Dong, N., & Bradshaw, C. P. (2020). Can effective classroom behavior 
management increase student achievement in middle school? Findings from a group randomized trial. Jour-
nal of Educational Psychology. Advance online publication. https://psycnet.apa.org/doi/10.1037/edu0000641

A large group randomized controlled trial evaluated the efficacy of the CHAMPS classroom 
management program on the social, behavioral, and academic outcomes of a large, diverse sample 
of middle school students within an urban context. Participants included 102 teachers and 1,450 
students in sixth to eighth grade. Two-level hierarchical linear models (HLM) were conducted 
to examine the overall treatment effects on student behavior and academic outcomes. Findings 
indicated that CHAMPS improved teacher ratings of student concentration problems (d = −0.18), 
classwork completion (d = 0.18), observed student time-on-task (d = 0.16),  and student scores 
on broad English (d = 0.14) and math problem-solving (d = 0.17) academic achievement tests. 

Sinclair, J., Herman, K. C., Reinke, W. M., Dong, N., & Stormont, M. (2020). Effects of a universal 
classroom management intervention on middle school students with or at risk of behavior problems. Reme-
dial and Special Education, 42(1), 18–30. 

A large group randomized controlled trial examined whether teacher-perceived student need 
for behavior support plans at baseline moderated the effects of CHAMPS on student outcomes. 
Results indicated that middle school students in CHAMPS classrooms who were identified by 
teachers as needing behavior support plans had greater end-of-year improvements in concen-
tration problems (b = –.19) and communication arts outcomes (b = .13) relative to comparable 
youth in non-CHAMPS classrooms. 

Safe & Civil Schools has many other examples of district-based studies where CHAMPS has been 
implemented with remarkable results. Improvements include reductions in classroom disruptions, office 
referrals, and in-school and out-of-school suspensions, along with corresponding increases in teachers’ per-
ceptions of efficacy and student motivation and behavior. For information on efficacy data, contact Safe & 
Civil Schools (800/323–8819) or visit safeandcivilschools.com.
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